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Abstract 
 
This is a screening model research, and the objective of this research is to find out whether there is a relationship between study 
skills and GPA of university students.Population of the study is Mehmet Akif Ersoy University, while the sample group is 
composed of the students studying at classroom management and physical education and sports departments.The data were 
obtained from written sources and through survey method. After the understandability, content validity and reliability of the 
questionnaire were assured, it was applied to the sample group randomly through one to one interviews. A total of 251 students 
participated in the study. Cronbach's alpha reliability coefficient of the questionnaire was 0.96. According to the researchers, this 
is a very high Co-efficient .After the collected data had been coded in suitable statistical computing environment, as statistical 
operations, such procedures as the frequency (f), percentage (%), cross-table (Croostab) and X2 (Chi-square) were applied. 
Comments were made upon by accepting0.05 confidence interval. As a result of statistical evaluation procedures, student with 
higher GPA are better than those who have lower. There is also a significant difference in 0,05 significance level.As a result, we 
can say that study skills of students with higher GPA are also higher and there is a linear parallelism between study skills and 
GPA. 
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1. Introduction 
 The main aim of the educational institutions is to transfer the knowledge to the individuals of the new 
generation and to prepare them for the life. For this aim, all the countries have opened various schools including the 
departments to satisfy their needs. There are individuals from different parts of the society who want to be educated 
in these schools. These different backgrounds mean that these individuals have different perceptions, attitutes and 
thoughts.  
Fast developing science and technology have brought about many innovations in the society, thus new occupational 
groups have emerged. 
After the countries formed their own educational systems, the schools became the governmental agencies of 
education. Upon recognition of this system, graduation from one of these schools has become compulsory for people 
in order to live on  
According to the recent developments, the understanding of exposing students to just knowledge has 
social skills for both themselves and the society. In the light of these developments, the aim has been to make the 
indiviuals happy, productive and creative, and actively-adaptable to the society by improving themselves in every 
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The recent studies show that there are many different definitions of study skills, but they are generally 
 Ul
lectures, noting, efficient written explanation, active participation to the lesson, doing homework, preparation for the 
exams and attending the exams (Crow, 1968; Dodge, 1994; Lewis ve Doorlag, 1999; McEwan, 1996; Smith, 2000; 
  
These skills are not important alone, but they are not independant from each other. Besides, the strategies 
related to these skills support each other, and high level success is gained by using all these skills together. (Crow, 
  
In a world where the change is occuring very fast and the knowlegde is increasing considerably day by day, 
life-long learning and self learning has become an inseperable part of contemporary life. Therefore, in a way, to 
teach how to learn has become a basis in education. As a result, studying skills have been recognized as the lifelong 
skills necessary for the people of all ages. 
 After study skills are accepted to be important in the process of learning, the adequacy of study skills gains 
importance. It is thought that gaining these skills in the school years and practising it will influence the success at 
school.  (Harvey, 1998; Thomas, 1993;   
 One of the basic reasons of failure at school is that either the students do not have effective study skills, or 
 
The students who do not have efficient study and learning skills may be insufficient in motivating 
themselves to learning as the level of class increases, and in planning their learning process and assessing it. This 
 
Besides, it is stated that the students developed effective study habits have positive attitudes for school, and 
 
Individuals learn in two different ways. The first one is about how we perceive the knowledge, and the 
second one is about how we process the knowledge. Each person perceives and stores the truth with different 
methods. Some people feel, some watch, some think, and some do to find the truth. (McCarthy, 1987; Morris ve 
McCarthy, 1990; McCarthy, 2000). 
Individuals are affected from many factors in learning process. In learning, there is a right time, hour and 
atmosphere for each individual. While a person learns a by reading for just one time; another person reads twice or 
three times, loudly or silently, by lying or by listening to music. 
Considering all these informa  skills of tertiary level students and 
 
For this aim, the answers of the following questions are searched: 
How do the students study? 
Is there a relationship between study skills and GPA? 
 
2. Material and method 
 
The study is a model of survey, and the aim is to identify the effect of study skills on GPA. The universe of 
the study is Mehmet Akif University, and the sample group is composed of the students studying at the departments 
of classroom teaching, and physical education and sports teaching.  
The data of the study are acquired from written sources and questionnaires. After establishing intelligibility, 
validity and reliability, the purposeful questionnaires are conducted to sample group with random one-to-one 
questionnaire is found 0,96. This coefficient is quite high according to the researchers.  
After coding the obtained data in a proper statistical environment in the computer, frequency, (f), percentage 
(%), crosstab and X2 (chi square) procedures are applied as statistical procedures. In the determination of the 
difference between the variables, the confidence interval is considered 0,05, and interpretations are made 
accordingly.  
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3. Findings and interpretation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
P<005* 
Table 1. Cont. 
Variables                          GPA 
                                   
YES 
N            % 
           Partially 
     N                 % 
NO 
    N             % 
    Total 
N            % 
X2/  P 
I attend the class, but I 
do something else 
instead of listening to 
the lecture. 
30-69 41   60,3% 18        26,5% 9     13,2% 68    100,0%  
53,881 
,000* 
70-84 48    42,9% 36       32,1% 28    25,0% 112    100,0% 
85-100 12    16,9% 12       16,9% 47    66,2% 71    100,0% 
Total 101   40,2% 66       26,3% 84    33,5% 251    100,0% 
I cannot study for a 
long time because I 
lose my attention. 
30-69 41     60,3% 21       30,9% 6      8,8% 68      100,0%  
58,820 
,000* 
70-84 51    45,5% 41       36,6% 20    17,9% 112    100,0% 
85-100 14    19,7% 14       19,7% 43    60,6% 71     100,0% 
Total 106   42,2% 76      30,3% 69    27,5% 251    100,0% 
When I start to study, I 
feel too tired to study. 
30-69 36    52,9% 21      30,9% 11    16,2% 68     100,0%  
45,731 
,000* 
70-84 46    41,1% 40       35,7% 26     23,2% 112    100,0% 
85-100 12    16,9% 14       19,7% 45    63,4% 71     100,0% 
Total 94    37,5% 75      29,9% 82    32,7% 251    100,0% 
 
I cannot study without 
listening to music. 
30-69 37    54,4% 25      36,8% 6    8,8% 68      100,0%  
43,883 
,000* 
70-84 49    43,8% 36       32,1% 27    24,1% 112    100,0% 
85-100 14    19,7% 16       22,5% 41    57,7% 71      100,0% 
Total 100   39,8% 77       30,7% 74     29,5% 251    100,0% 
I stock food with me 
while studying 
30-69 40    58,8% 18       26,5% 10     14,7% 68    100,0%  
28,503 
,000* 
70-84 46    41,1% 40      35,7% 26    23,2% 112    100,0% 
85-100 17    23,9% 19       26,8% 35    49,3% 71      100,0% 
Total 103   41,0% 77        30,7% 71    28,3% 251    100,0% 
I do not have desire to 
study the lessons I do 
not like. 
30-69 42    61,8% 18        26,5% 8     11,8% 68      100,0%  
30,614 
,000* 
70-84 44    39,3% 40       35,7% 28    25,0% 112    100,0% 
85-100 20    28,2% 16      22,5% 35    49,3% 71    100,0% 
Total 106   42,2% 74       29,5% 71     28,3% 251    100,0% 
Variables                         GPA 
     
    YES  
N            % 
Partially  
       N               % 
           NO 
   N            % 
   Total 
N           % 
X2/  P 
 
I usually do not get 
enough sleep, so I 
snooze during the 
lesson 
30-69 42    61,8% 19       27,9% 7    10,3% 68    100,0%  
27,599 
,000* 
70-84 48    42,9% 35      31,3% 29    25,9% 112    100,0% 
85-100 16    22,5% 24       33,8% 31    43,7% 71      100,0% 
Total 106   42,2% 78       31,1% 67    26,7% 251    100,0% 
I sometimes study 
while watching TV or 
when there are  people 
talking in the room. 
30-69 45    66,2% 16    23,5% 7    10,3% 68    100,0%  
36,190 
,000* 
70-84 47    42,0% 37    33,0% 28    25,0% 112    100,0% 
85-100 15    21,1% 22     31,0% 34     47,9% 71     100,0% 
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P<0,05* 
Table 1. Cont. 
Total 107  42,6% 75     29,9% 69     27,5% 251    100,0% 
I like studying lying on 
bed. 
 
30-69 45    66,2% 16    23,5% 7    10,3% 68    100,0%  
41,479 
,000* 
70-84 47    42,0% 37    33,0% 28    25,0% 112    100,0% 
85-100 12    16,9% 24    33,8% 35    49,3% 71     100,0% 
Total 104  41,4% 77    30,7% 70    27,9% 251    100,0% 
I do not pay attention 
to non-departmental 
courses such as world 
knowledge, etc. 
30-69 43    63,2% 13    19,1% 12    17,6% 68     100,0%  
29,092 
,000* 
70-84 46    41,1% 35    31,3% 31    27,7% 112   100,0% 
85-100 14    19,7% 24     33,8% 33    46,5% 71    100,0% 
Total 103  41,0% 72    28,7% 76     30,3% 251    100,0% 
I study less when I 
hear about a course. 
such an easy lesson 
that everybody passes 
 
30-69 46    67,6% 14    20,6% 8    11,8% 68    100,0%  
41,443 
,000* 
70-84 46   41,1% 40    35,7% 26    23,2% 112    100,0% 
85-100 13    18,3% 24    33,8% 34    47,9% 71    100,0% 
Total 105  41,8% 78    31,1% 68    27,1% 251    100,0% 
I start to study one day 
before the exams.  
 
30-69 43    63,2% 15    22,1% 10    14,7% 68     100,0%  
23,165 
,000* 
70-84 48    42,9% 36     32,1% 28     25,0% 112    100,0% 
85-100 19    26,8% 21    29,6% 31    43,7% 71    100,0% 
Total 110  43,8% 72    28,7% 69    27,5% 251   100,0% 
Variables                            GPA 
                                  
     YES  
 N         % 
Partially 
         N           %  
NO 
    N           % 
    Total 
N           % 
X2/  P 
I do not have a study 
plan. 
30-69 45    66,2% 13    19,1% 10    14,7% 68    100,0%  
28,726 
,000* 
70-84 45    40,2% 39    34,8% 28    25,0% 112    100,0% 
85-100 17    23,9% 24     33,8% 30     42,3% 71    100,0% 
Total 107  42,6% 76     30,3% 68    27,1% 251    100,0% 
I do my studies not at a 
particular time of the 
day, but at different 
times 
30-69 39    57,4% 17    25,0% 12    17,6% 68    100,0%  
19,265 
,001* 
70-84 43    38,4% 36    32,1% 33    29,5% 112    100,0% 
85-100 18    25,4% 20      28,2% 33    46,5% 71    100,0% 
Total 100  39,8% 73    29,1% 78    31,1% 251    100,0% 
I pass to study another 
lesson without 
completing the 
previous one. 
30-69 42    61,8% 13     19,1% 13     19,1% 68   100,0%  
20,720 
,000* 
70-84 41    36,6% 38     33,9% 33    29,5% 112   100,0% 
85-100 20    28,2% 20     28,2% 31    43,7% 71    100,0% 
Total 103  41,0% 71    28,3% 77    30,7% 251    100,0% 
I spend so much time 
to some lessons that I 
do not find time to 
study the others. 
30-69 37   54,4% 16    23,5% 15    22,1% 68    100,0%  
15,612 
 
,004* 
70-84 36    32,1% 45    40,2% 31    27,7% 112    00,0% 
85-100 19    26,8% 24    33,8% 28    39,4% 71    100,0% 
Total 92    36,7% 85    33,9% 74    29,5% 251    100,0% 
While studying,  I 
spend  a lot of time to 
learn the topic 
30-69 39    57,4% 16    23,5% 13    19,1% 68    100,0%  
23,967 
70-84 39    34,8% 43    38,4% 30    26,8% 112    100,0% 
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P<0,05* 
 
 
Table 1. Cont. 
The study is conducted for the ai
 
60,3 of the students whose GPA are between 30-  of the students whose GPAs 
are between 85-
2 value is found 53,881. This 
value is quite meaningful (P<0,05). This result shows that there is a conflict between students whose GPAs are low 
and students whose GPAs are high.  
 As a result, we can say that the students whose GPAs are low are doing something else instead of listening 
to the teacher compared to the students whose GPAs are high. 
60,3 of the students whose GPA are between 30-69 agree while 60,6% of the students whose GPAs are 
between 85-
comparative analysis of answers given according to the variables, X2 value is found 58,820. This value is also quite 
meaningful. (P<0,05). This means there is a conflict between students whose GPAs are low and students whose 
GPAs are high. As a result, we can say that the students whose GPAs are low cannot study for a long time since they 
lose their attention quickly compared to the students whose GPAs are higher. 
52,9 of the students whose GPA are between 30- % of the students whose GPAs are 
between 85-
analysis of answers given according to the variables, X2 value is found 45,731. This value is also quite meaningful at 
the 0,05 significance level. (P<0,05). As a result, we can say that the students whose GPAs are low feel too tired to 
start to study compared to the students whose GPAs are higher. 
54,4 of the students whose GPAs are between 30- hile 57,7% of the students whose 
GPAs are between 85-
completely 85-100 16    22,5% 22      31,0% 33    46,5% 71    100,0% ,000* 
Toplam 94    37,5% 81    32,3% 76    30,3% 251    100,0% 
Variables                            GPA       YES  
 
   N          % 
           Partially  
        N            % 
      NO 
N            % 
Total 
N           % 
X2/  P 
       
I study less to the 
lessons which I do not 
pay attention to when 
the exams follow in 
quick succession. 
   30-69 40    58,8% 21    30,9% 7    10,3% 68    100,0%  
19,915 
,001* 
70-84 44   39,3% 36    32,1% 32    28,6% 112    100,0% 
 
85-100 23    32,4% 18    25,4% 30    42,3% 71    100,0% 
Total 107  42,6% 75    29,9% 69    27,5% 251   100,0% 
I study less to other 
lessons when the exam 
of a difficult lesson is 
soon.  
 
30-69 37   54,4% 24    35,3% 7    10,3% 68   100,0%  
19,859 
,001* 
70-84 45    40,2% 34    30,4% 33    29,5% 112   100,0% 
85-100 21    29,6% 19    26,8% 31    43,7% 71    100,0% 
Total 103   41,0% 77    30,7% 71    28,3% 251    100,0% 
It affects my studying 
negatively when I have 
the fear of failure  
30-69 40    58,8% 17    25,0% 11    16,2% 68    100,0%  
26,201 
 
,000* 
70-84 38    33,9% 41    36,6% 33    29,5% 112    100,0% 
85-100 18    25,4% 18    25,4% 35    49,3% 71    100,0% 
Total 96    38,2% 76    30,3% 79    31,5% 251    100,0% 
    P<0,05*  
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comparative analysis of answers given according to the variables, X2 value is found 43,883. This value is also quite 
meaningful at the 0,05 significance level. (P<0,05). Therefore, we can say that the students whose GPAs are low 
listen to music while studying as the students whose GPAs are higher do not. 
58,8 of the students whose GPAs are between 30- le 49,3% of the students whose 
GPAs are between 85-
analysis of answers given according to the variables, X2 value is found 28,503. This value also shows a quite 
meaningful difference. (P<0,05). For this reason, we can say that the students whose GPAs are low stock and eat 
food while studying, but the students whose GPAs are higher do not. 
61,8 of the students whose GPAs are between 30-69 agree while 49,3% of the students whose GPAs are 
between 85-
comparative analysis of answers given according to the variables, X2 value is found 30,614. This value is also quite 
meaningful at the 0,05 significance level. (P<0,05). As a result, we can say that the students whose GPAs are low do 
not study the lessons they do not like while the students whose GPAs are higher study even though they do not like. 
61,8 of the students whose GPAs are between 30-
GPAs are between 85-
bles, X2 value is found 27,599. This value 
is meaningful at the 0,05 significance level, too. (P<0,05). As a result, we can say that the students whose GPAs are 
low snooze more during the class compared to the students whose GPAs are high. 
. 66,2 of the students whose GPAs are between 30-
GPAs are between 85-
swers given according to the variables, X2 value is 
found 36,190. This value is meaningful, too (P<0,05). As a result, we can say that the students whose GPAs are low 
study while watching TV, or when there are people talking each other in the study compared to the students whose 
GPAs are high. 
66,2 of the students whose GPAs are between 30-
GPAs are between 85- I like studying lying on the bed.
analysis of answers given according to the variables, X2 value is found 41,479. This value is meaningful at the 0,05 
significance level, too (P<0,05). As a result, we can say that the students whose GPAs are low study while lying on 
the bed compared to the students whose GPAs are high. 
63,2 of the students whose GPAs are between 30-
GPAs are between 85- -departmental courses such 
In the comparative analysis of answers given according to the variables, X2 value is found 
29,092. This value is meaningful at the 0,05 significance level, too. (P<0,05). As a result, we can say that the 
students with low GPAs do not pay attention to  non-departmental courses while the students with high GPAs do. 
67,6 of the students whose GPAs are between 30-69 agree while 47,9% of the students whose GPAs are 
between 85-  
X2 value is found 41,443. This value is meaningful at the 0,05 significance level, too. (P<0,05). As a result, we can 
say that the students with low GPAs study less to the courses if they hear these courses are easy enough to pass 
compared to the students with high GPAs do. 
63,2 of the students whose GPAs are between 30-69 agree while 43,7% of the students whose GPAs are 
between 85- I start to study one day before the exams.
of answers given according to the variables, X2 value is found 23,165. This value is meaningful at the 0,05 
significance level, too. (P<0,05). As a result, we can say that the students with low GPAs study on the day just before 
the exams while the students with high GPAs start to study long before the exams. 
 66,2 of the students whose GPAs are between 30-  whose GPAs 
are between 85-  In the comparative analysis of answers 
given according to the variables, X2 value is found 28,165. This value is also meaningful at the 0,05 significance 
level. (P<0,05). As a result, we can say that the students with low GPAs do not study according to a plan while the 
students with high GPAs study regularly. 
57,4 of the students whose GPAs are between 30-
are between 85-
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times.  In the comparative analysis of answers given according to the variables, X2 value is found 19,265. This value 
is also meaningful at the 0,05 significance level. (P<0,05). As a result, we can say that the students with low GPAs 
study at different times of the day while the students with high GPAs study regularly. 
61,8 of the students whose GPAs are between 30-69 agree while 43,7% of the students whose GPAs are 
between 85-  In 
the comparative analysis of answers given according to the variables, X2 value is found 20,720. This value is also 
meaningful at the 0,05 significance level. (P<0,05). As a result, we can say that the students with low GPAs pass to 
study another lesson without completing studying the previous one. 
 
54,4 of the students whose GPAs are between 30- ents whose GPAs 
are between 85-
study the others.  In the comparative analysis of answers given according to the variables, X2 value is found 15,612. 
This value is also meaningful at the 0,05 significance level. (P<0,05). As a result, we can say that the students with 
low GPAs cannot find time to study some courses since they study much to other courses. 
57,4 of the students whose GPAs are between 30- while 46,5% of the students whose GPAs 
are between 85-
completely.  In the comparative analysis of answers given according to the variables, X2 value is found 23,967. This 
value is also statistically meaningful. (P<0,05). As a result, we can say that the students with low GPAs spend a lot 
of time to study a lesson completely compared to the students with high GPAs. 
 58,8 of the students whose GPAs are between 30-69 say 
are between 85-
exams follow in quick succession.  In the comparative analysis of answers given according to the variables, X2 value 
is found 19,915. This value is also meaningful statistically. (P<0,05). As a result, we can say that the students with 
low GPAs study less to the lessons that they do not pay attention to when we compare them with the students with 
high GPAs. 
54,4 of the students whose GPAs are between 30-
are between 85-
soon.  In the comparative analysis of answers given according to the variables, X2 value is found 19,859. This value 
is also meaningful statistically. (P<0,05). As a result, we can say that the students with low GPAs study less to some 
courses if the exam of a difficult course is soon.  
58,8 of the students whose GPAs are between 30-
are between 85-
the exams.  In the comparative analysis of answers given according to the variables, X2 value is found 26,201. This 
value is also meaningful statistically. (P<0,05). As a result, we can say that the students with low GPAs are more 
affected from the fear of failure than the students with high GPAs.   
 
4. Discussion and conclusion 
Meaningful differences are observed in the answers of the participants related to the study skills. (P<0,05). 
Findings reveal that the students whose GPAs are low have inadequacies in study skills compared to the students 
whose GPAs are high. The recent studies show that there is a positive relationship between study skills and academic 
success. (Agnew, Slate, Jones ve Agnew, 1993; Elliot, Godshall, Shrout ve Witty, 1990; Jones, Green, Mahan ve 
Slate, 1993; Jones, Slate ve Kyle, 1992; Jones vd. 1994; Jones, Slate, ve Marini, 1995; Kleijn, Van der Ploeg ve 
 
In another research, the rates of beginning studying and maintaining it, studying conciously and active 
participation to the lesson, reading habits and techniques, preparation for the exams, doing homework and making 
use of written sources in the libraries are quite high for the students whose GPAs are high, but they are low for the 
supports our finding.  
Successes in the exams are profoundly important for the students. Preparation for the exams requires a 
regular and planned study. The exam day passes in anxiety and excitement for most of the students. In our study, it 
has been found that anxiety and fear of failure affect the study skills of the students with low GPAs more negatively 
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compared to the students with high GPAs. Some research show that fear of exams causes some physical and 
psychological negative behaviours. (Tan, 1992; Hedl, 1972; Sarason, 1980; Spielberger, Trent ve Maxwell, 1980; 
 
In conclusion, we can say that students generally lack of some study skills. Besides, the study skills of the 
students with low GPAs are more insuffient than the study skills of the students with high GPAs. As a result, there is 
a linear relationship between the study skills and the success.   
Considering all these obtained data, we can advise these: 
 An effective educational guidance should be provided to the new students at the university 
 The necessary guidance and counseling service should be given to the students upwards the first term of 
their education  
  
 Instructors should consider the departmental differences while teaching.  
 The ways of overcoming the stress which will also help students overcome the exam anxiety should be 
explained via seminars.  
 y skills should be 
identified and eliminated.  
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